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Abstract: 
Purpose – The purpose of this paper is to determine the knowledge, views and opinions of students about 
sustainable development and lifelong learning as a part of education for sustainable development. 
Design – The empirical part of the paper consists of the results of a primary research conducted among 
students of higher education institutions.
Methodology - An online questionnaire was distributed among students using convenience and snowball 
sampling to select students from diff erent backgrounds, who then completed standardized instruments. The 
research was conducted using the survey questionnaire technique. For analysing the data, descriptive statistics 
were used. 
Approach - Quantitative method of research.
Findings - Results of the empirical research of students’ knowledge, views and opinions on sustainable 
development and lifelong learning for sustainable development are presented. The research shows which 
learning outcomes, techniques and topics students found most valuable to achieve sustainable development.
Originality of the research – There is a lot of research on sustainable development, education for sustainable 
development as well as lifelong learning but a very small number connects all of the above. Most studies on 
education for sustainable development focus on higher education. This paper contributes to the discussion of 
the concept of education for sustainable development in the context of lifelong learning.
Keywords:sustainable development, education, lifelong learning, students 

1. Introduction 
The primary notion of sustainability goes back many centuries, but it appeared on the international 
political agenda just recently because of the recognition of the fact that the human ecological pressure 
on the planet is much greater than what nature can renew or compensate for (Leal Filho et al., 
2018: 131). The importance of sustainable development (SD) was fi rst brought to the public in 1987. 
when the UN’s World Commission on Environment and Development issued a report called “Our 
Common Future”. A need for global action appeared with problems such as hunger, poverty, health 
issues, ecological devastation, etc. International cooperation and global partnership are necessary for 
development to be sustainable. In September 2015, a plan to achieve a better future for everyone in 
the next fi fteen years called the “UN Program for Sustainable Development 2030 (Agenda 2030)” 
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was adopted. It off ers a new path to sustainability with Sustainable Development Goals (SDGs). 
They are taking into account social, environmental and economic well-being while opening a door 
to equality, justice and prosperity. Particular attention is paid to education as a tool to achieve all the 
SDGs (Zhang et al., 2020). Recognising the importance of education for sustainable development led 
to the adoption of the Strategy for Education for Sustainable Development in 2005 and the Incheon 
Declaration and Framework for Action for the implementation of Sustainable Development Goal 4 in 
2015. The latter emphasises education as a key driver of all 17 goals of the Agenda 2030. „Education 
for Sustainable Development (ESD) is a concept that evolves in line with emerging sustainability 
issues. In the 2030 Agenda for Sustainable Development, ESD is embraced in Goal 4, Target 4.7, and 
refl ected in other Goals and Targets. The approach towards the 2030 Agenda is important, not only 
because of the crucial role that education will play in the implementation of the Goals, but also in 
increasing its impact by orienting towards the emerging sustainability challenges“ (Shulla et al., 2020: 
458). The objective of this paper is to review the theoretical background of sustainable development, 
education for sustainable development and lifelong learning for sustainable development. This paper 
will also determine the students’ knowledge, views and opinions on SD in general, the way they 
learn, key learning outcomes to engage in SD and the most necessary topics of a lifelong learning 
program in connection to SD. An online questionnaire, using Google Forms, was distributed among 
students via e-mail and for analysing the data, descriptive statistics was used. The main goals of 
this research are to fi nd out the level of knowledge about sustainable development among higher 
education students in Croatia, their attitudes on the importance of sustainable development for the 
future of humanity and key factors in achieving it, most useful learning and teaching methods, 
learning outcomes and lifelong learning program in connection to sustainable development. The 
hypotheses that will be tested with this research are:
H1 Students believe that education is the most important factor for achieving sustainable development. 
With this hypothesis the intention was to explore if students understand the importance of education 
in achieving sustainability.
H2 Students will recognise the importance of participatory, process- and solution-oriented educational 
methods. 
This hypothesis is meant to explore if students recognise the importance of new learning and teaching 
methods.
H3 Students connect sustainable development mostly with environmental issues.
Since a lot of authors claim that education for sustainable development is about ecology and the 
environment, this hypothesis tries to establish if the students share the same opinion.

2. Theoretical and conceptual background 

2.1. Defi ning sustainable development
The term sustainable development is used in many areas of life and determines the direction of 
progress of every society. It implies economic development with consideration of environmental 
principles. The goal of SD is accomplished through a dynamic process of enhancing the technical 
and technological work basis, the increase of social wealth and quality of life without disregarding 
the need for environmental protection, as well as preserving resources for future generations 
(Popović et al., 2019). The Lexicon of Sustainable Development mentions the defi nion of SD that 
is the most well-known and most frequently used. It was published in the report “Our Common 
Future” by the UN World Commission on Environment and Development in 1987. According to 
that defi nition, SD is a “development that meets the needs of the present without compromising the 
ability of future generations to meet their own needs“. It can also be defi ned as a process of changes 
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aimed at increasing the ability to meet needs and aspirations, through mutual coordination of the use 
of natural, cultural and all other resources, investments, technological development and institutional 
changes and their preservation for future generations (Angelevska-Najdeska & Rakicevik, 2021: 
210; Smolčić Jurdana, 2018: 244). Sustainable development addresses humanity’s aspiration for a 
better life while observing the limitations imposed by nature (Fonseca, Domingues & Dima, 2020: 
1). It is a deviation from the static perception of the existing situation because of its focus on the 
process of changes over a longer period. The use of natural resources, the direction of investments 
in technological development and the development of institutions are adapted to the needs of current 
and future generations (Korošec, Smolčić Jurdana, 2013: 608). We think of sustainable development 
as an ongoing learning process that explores questions and dilemmas, where appropriate responses 
and solutions may change as our experience increases based on knowledge, understanding, attitudes, 
skills and values (Vujičić, 2008: 126). SD includes economic vitality, equity, social cohesion, 
environmental protection and sustainable management of natural resources. It should be understood 
as creating innovative economies that focus on people and take into account their skills, needs and 
expectations respecting the dynamically changing world (Szopik-Depczyńska et al., 2018). SD is 
the only alternative development model constructed so far. It has been a notion without a signifi cant 
long-term substitute for almost thirty years (Matešić, 2020: 153). Sustainable development must be 
acknowledged as a decision-making strategy by all stakeholders from the local to the global level 
in order to advance in the societal transition and to become entirely operational (Waas et al., 2014: 
5526).
Current ideas of SD can be traced to a variety of antecedents. Western environmental and conservation 
movements, international organisations and conferences such as the 1972 UN Stockholm Conference 
on the Human Environment and the 1980 World Conservation Strategy are frequently mentioned. 
Infl uential publications such as Carson’s Silent Spring (1962) and Hardin’s Tragedy of the Commons 
(1968) should also be mentioned. By accentuating the relationship between human beings and our use 
of nature, they have successfully constructed the links between the environment and development, 
which are central to current concepts of sustainable development (Liburd, 2010: 2). With the United 
Nations Conference on Environment and Development (UNCED), Rio de Janeiro (Brazil) in 1992, 
the necessity of sustainable development received global recognition. The Declaration formulated 
a comprehensive explanation of sustainability for the fi rst time. But the most important of all was 
the adoption of Agenda 21, a comprehensive action program for sustainable development in the 21st 
century. The United Nations Conference on Sustainable Development (UNCSD), abbreviated as 
Rio+20, held in 2012 in Rio de Janeiro (Brazil) resulted in the agreement of the member countries to 
initiate the process for the development of a series of Sustainable Development Goals (SDGs), which 
will represent the global development agenda for the period after 2015. In September 2015, all 193 
member states of the United Nations adopted a plan to achieve a better future for everyone in the 
next fi fteen years called “Transforming our world: the 2030 Agenda for Sustainable Development“ 
(Agenda 2030). At the heart of the mentioned Agenda are 17 linked development goals that integrate 
and balance the three dimensions of sustainable development (Zmijanović, 2018: 24). Their role is 
to enable easier implementation of SD (Vukobratović, Rončević 2020: 98, 99). Agenda 2030 puts 
a greater emphasis on the integration and balance among the dimensions of SD than the previous 
policy documents (Sinakou, Boeve-de Pauw & Van Petegem, 2017: 4).
Croatia has been involved in global and European processes of discussion and planning of sustainable 
development from the beginning and supports the key documents in the fi eld of sustainable development 
(Ministry of Foreign and European Aff airs, 2019 in Vukelić, 2021: 22). Croatia supported Agenda 
21 and the Action Plan adopted at the 1992 UN Conference on Environment and Development. At 
the ‘Rio+20’ conference on sustainable development in 2012, Croatia supported the fi nal document 



42       Vallis Aurea, Vol.9, No.2(2023), pp.39-52 

Mlađenović, Jasmina: LIFELONG LEARNING FOR SUSTAINABLE DEVELOPMENT – STUDENT’S PERSPECTIVE

“Future we want“ (Zmijanović, 2018: 24; Meštrović, 2022: 20). National Council for Sustainable 
Development was established in 2018. Its main purpose is to propose measures and activities and to 
monitor, coordinate and analyse the implementation of the goals of the Agenda 2030 (Ministry of 
Foreign and European Aff airs, 2019 in Vukelić, 2021: 22). Next steps towards achieving the SDGs 
were the publication of the Voluntary National Review of the UN 2030 Agenda for Sustainable 
Development Implementation in 2019, and the National Development Strategy in 2021, with four 
priority strategic development directions: Sustainable economy and society, Strengthening resilience 
to crises, Green and digital transition, and Balanced regional development (NN 13/21).  

2.2. Education for sustainable development
The concept of education for sustainable development was created in the 1990s with the aim of using 
education as a means to achieve sustainability (Mrnjaus, 2008 in Bulić, 2018: 27). The beginning of the 
idea of Education for Sustainable Development occurs within Agenda 21 in Chapter 36 – “Promoting 
Education, Public Awareness, and Training“. Leaning on the Agenda, the United Nations Economic 
Commission for Europe (UNECE) adopted the Strategy for Education for Sustainable Development 
in March 2005. The aim was to encourage UNECE member states to establish and incorporate ESD 
into their formal education systems but also in non-formal and informal education. The Strategy 
accentuates that the meaning of sustainable development is evolving and that the development 
of a sustainable society should be seen as a continuous learning process. It claims that learning 
targets for ESD should include knowledge, skills, understanding, attitudes and values. ESD demands 
a reorientation to handling problems and identifying possible solutions in such a way that retains 
its traditional focus on individual subjects but also enables multidisciplinary and interdisciplinary 
examination of actual situations that infl uence curriculum structure and teaching methods. Rončević 
(2011: 20) believes that it is necessary to increase awareness and knowledge about the ways of 
practical realisation of SD in everyday life. Following the UN Decade on ESD (2005–2014), the 
Global Action Programme on ESD (2015–2019) was adopted with the aim of encouraging concrete 
ESD activities (UNESCO, 2014). Currently, the active framework is Education for Sustainable 
Development: Towards achieving the SDGs (ESD for 2030) for the period 2020 - 2030. The Incheon 
Declaration for Education 2030 was adopted in May 2015. The Declaration states that education is 
at the heart of the Agenda 2030 and key to the success of all sustainable development goals (Incheon 
Declaration and Framework for Action for the Implementation of Sustainable Development Goal 4, 
2015: 7).
Croatian Sustainable Development Strategy adopted in 2009 directed Croatia towards sustainable 
development and is based on various general principles, among which is education for sustainable 
development. The key challenges of achieving SD in Croatia were based on eight main areas. 
In each of them, it was required to fulfi ll certain assumptions, including raising the educational 
level of all citizens and building a knowledge society (Vrbanec, Garašić, & Pašalić,  2011: 25). 
Action plan for education for sustainable development was adopted in 2011. It was an instrument 
for the implementation of the Sustainable Development Strategy, and the promotion of sustainable 
development in education. ESD has a special place in the strategic documents of sustainable 
development planning in force in Croatia. The National development strategy, adopted in 2021, in 
its strategic goal 2. named “Educated and employed people”, states that education plays a key role 
in preparing future adults for life in the community, primarily through instilling common values and 
accepted norms of behaviour (National development strategy 2030, NN 13/21).
Education and training for sustainable development imply radical changes in the cultural and 
educational sphere because they strive for a diff erent approach to the adoption and application of 
knowledge, skills, and behaviour of individuals, and communities, based on new values (Rončević, 
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2011: 28). Education can change behavior and inform citizens on key competencies to achieve 
sustainable development. Education for sustainable development should be implemented at three 
levels:

1. formal education in teaching institutions,
2. outside the usual educational institutions, for example through non-profi t activities 

organisations (informal education),
3. through the media (newspapers, television, radio) so that education for sustainable 

development would be an integral part of everyday life (informal education) (Bačun, 
Matešić, Omazić, 2012: 188).

The Handbook for ESD states that education for sustainable development is education for life, 
for everyday behavior and action. Other than knowledge, it is necessary to develop a willingness 
to get involved and act according to one’s own beliefs and principles (Education for sustainable 
development, Handbook for primary and secondary schools, 2011: 19). Such education includes 
recent knowledge from diff erent fi elds of science. It also accentuates the development of diff erent 
skills and habits that are necessary to contribute to a more sustainable world (Egaňa del Sol, 2020: 
1; Rončević & Lončarić, 2021: 116). UNESCO’s defi nition of ESD states that “Education for 
Sustainable Development empowers learners to make informed decisions and responsible actions 
for environmental integrity, economic viability and a just society for present and future generations 
while respecting cultural diversity” (UNESCO, 2009 in Shulla et al., 2020: 5). 
ESD is primarily transformative education aimed at building capacity to deal with the challenges of 
sustainable development, but also a method of teaching aimed at developing awareness, competence, 
knowledge, skills and attitudes in such a way that each activity related to its operation supports the 
satisfaction of the needs of future generations (Vukelić, 2020: 17; Zwoli´nska, Lorenc & Pomykała, 
2022). It is an evolving concept aimed at providing an understanding of the relationship between 
sustainable development issues and the development of knowledge, skills, perspectives and values, 
which will enable people of all ages to commit themselves to creating a sustainable future. ESD’s 
motivation for achieving a sustainable future is the change in individual behavious and motivating 
collective action (Frisk, Larson, 2011). The quality of learning, partnership and cooperation in 
a pleasant and stimulating environment needs to be improved in order to implement sustainable 
development in education (Močinić, Ćatić & Tatković, 2008: 346). Education is no longer seen as 
an end in itself but rather as a key instrument for bringing about the changes in knowledge, values, 
behavior and lifestyles required to achieve sustainability (Stanef, Manole & Militaru, 2012: 4508). 
The discussion on the goals of sustainable development and aspects of sustainable development is 
extremely complex and layered. This can be explained by the fact that the purpose of SDGs is to solve 
all the problems of today’s world and share the responsibility for a better and more sustainable future 
among all people and economies around the world. In order to contribute to sustainable development, 
individuals must learn to understand the complex world in which they live and must be able to 
collaborate, speak up and act for positive change. Education is recognised as a key driver of increasing 
awareness, enabling better management, critical thinking, and the development of new methods and 
tools for a safer and healthier world. The only way to raise individuals with sustainable development 
awareness is education (Aydoğan, 2010 in Atmaca, Kiray, Pehlivan, 2019: 82). Education serves 
as the most eff ective way of constituting a social and intellectual basis for the implementation of 
sustainable development principles and coevolution ideas. The need for ESD continues to grow 
as a result of the rising problems related to sustainable development. ESD is regarded as a way of 
forming of new consciousness and behaviour through which human development course should be 
adjusted (Nasibulina, 2015: 1077). The goal of education for sustainable development is to create 
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a contribution to environmental awareness and raise the level of awareness of the reality of the 
world we live in as well as encourage contributions to achieve justice and equality and respect for 
human rights (Meštrović, 2022: 47). Education for sustainable development should be an imperative 
of contemporary teaching practice in the context of broader globalisation and social changes. 
Careful design and continuous implementation of education for a healthy and sustainable life lay the 
foundation for lifelong training and proper sustainable functioning of each individual (Bulić, 2018: 
27, 30).

2.3. Lifelong learning for sustainable development
Education for sustainable development cannot be separated from the concept of lifelong learning. 
Lifelong learning is a process that was created and profi led at the end of the 20th century in Europe, 
and because of its importance, signifi cance and infl uence on all other processes, especially those 
that occur in social life, it received the support of relevant educational and political subjects of 
contemporary society. This education enables the acquisition of competencies, professional skills 
and educational value orientations that are acquired throughout life with the aim of progress and 
prosperity in every respect (Dautović, 2014: 155). Emerging global changes at all levels, including 
education, include new concepts such as lifelong learning for sustainable development. With the 
help of these new concepts, it is necessary to modernise the existing teaching work in kindergartens, 
schools and higher education institutions, including all participants in education in the process with 
an emphasis on their key roles (Škugor, 2008: 166). Lifelong learning and SD are complementary 
terms and processes. Lifelong education is a necessary connecting term that is a prerequisite for 
sustainability (Kovačević, Mušanović, 2012: 337-338). In recent decades, the principle of lifelong 
learning has become central in the formulation of educational policies worldwide. In the 2030 
Agenda for Sustainable Development, lifelong learning has been identifi ed as crucial for achieving 
sustainable development and quality education. By embodying the need to promote lifelong learning 
opportunities for all, policymakers have recognised that education should reach beyond formal 
education (Webb et al. 2019: 237). In the Agenda 2030, education is emphasised as a means to achieve 
all 17 goals, but it is stressed that one of the goals is to develop and provide inclusive and quality 
education and the promotion of lifelong learning opportunities (Vukelić, 2020: 142). Sustainable 
Development Goal 4 calls on us to „ensure inclusive and equitable quality education and promote 
lifelong learning opportunities for all“ (UNESCO 2021: 114). ESD is considered within the United 
Nations as a conceptual approach that includes aggregate components such as education that gives 
students the opportunity to acquire the skills, ability to act, perceptions, and knowledge necessary 
to ensure sustainable development, education with the aim of forming socially responsible citizens 
and strengthening democracy, in which individual citizens or their associations exercise their rights 
while fulfi lling their civic responsibilities and lifelong learning (Zhang et al. 2020). ESD’s central 
mandate of creating responsible, global citizens is predicated on the ability to cultivate communities 
which embrace and practice lifelong learning (Stiglitz, Greenwald, 2014 in Egana Del Sol, 2019: 8). 
It is a lifetime process going beyond the limits of formal education and existing in a form of lifelong 
learning (Nasibulina, 2015: 1078). Education and learning are changing due to today’s dynamics of 
economy and living provided by the easy access to the internet. Business and education are often 
interconnected in order to deliver the most effi  cient learning programs. If e-learning provides the 
core elements that bring satisfaction to users it is considered a sustainable lifelong solution for both 
academic and business areas. Through proper design and content of the virtual platform, e-learning 
becomes an eff ective and effi  cient alternative for continuous learning (Pamfi lie et al., 2012: 4029, 
4030). Flexible learning environments are vital for creating a sustainable lifelong learning process 
(Sangiuliano Intra et al., 2023: 9). Educational technologies have brought about fundamental 
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diff erences in the teaching-learning environment in schools. They introduce some newer redefi ned 
responsibilities for teachers of being more than mere instructors to becoming facilitators and co-
creators of the learning environment (Kurian, Ramanathan, Andrlic, 2018: 6)
Lifelong learning, which in its interior incorporates cognition and knowledge, requires the investment 
of all available resources of human capital and physical capital for the sake of success and sustainable 
development (Dautović, 2014: 153). Considering the enormity of problems the international 
community is facing, including climate change and the growing precarity of employment, the re-
emergence of lifelong learning may lead to educational reforms that will improve people’s lives. 
There is optimism that policymakers will develop greater awareness of the need to think outside of 
the box in order to eff ectively deal with global problems (Elfert, 2019: 551). Lifelong learning is one 
of the most important tasks facing the countries under the Sustainable Development Goals 2030, 
since possession of innovative knowledge and qualifi cation, the ability to study throughout life is one 
of the modern variables in the world (Kuzior et al., 2013: 10).

3. Methodology

3.1. Methods
The methods used in this paper are inductive, method of analysis and synthesis and descriptive method. 
The methods applied encompass general and logical analysis, and comparative and generalization 
methods. For the purposes of collecting empirical data on the selected variables, a network survey 
procedure was used, and as an instrument, a multiple questionnaire structured from several diff erent 
content-construct units. Primary research was conducted in 2022 among 142 students of Croatian 
higher education institutions. The research was conducted online, using the survey questionnaire 
technique distributed to the students via e-mail.

3.2. Sample profi le
For analysing the sample profi le, descriptive statistics were used. The majority of the respondents 
were between 20 and 29 years of age (77,5%) and the least were those younger than 20 (5,6%). Most 
of them live in bigger cities (40,8%) or in the country (39,4%) and only 19,7% live in small cities.

4. Results
Students assessed their current knowledge of sustainable development as average. 64,8% claim to 
know the most important subjects but 29,6% say that their knowledge is little or negligible. Still, 
70% of the respondents believe that SD is very important for the future of humanity. When it comes 
to key factors in achieving SD, 86,6 % of students believe it’s education.
Students consider that workplace experiences are the most useful learning and teaching method 
(Graph 1.). They also fi nd discussions and problem solving useful. Surveys are the least useful 
learning and teaching method, according to them.
When it comes to learning outcomes students believe that creative thinking, overcoming obstacles or 
problem solving and cooperation or teamwork are key to engaging in SD (Graph 2.). They fi nd that 
negotiating and building consensus isn’t very important for sustainable development.
Students fi nd that the most necessary topics of a lifelong learning program in connection to sustainable 
development are environmental protection and waste management but they fi nd other topics such as 
energy effi  ciency and corporate management very important as well (Graph 3.).
Students think that sustainable development is practiced very little in our country (Graph 4.).
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Most students believe that there is no universal recipe for sustainable development but recognise that 
some good examples from other countries can be used in Croatia (Graph 5.).

Graph 1. Which learning and teaching methods do you fi nd most useful?

 Source: Author

Graph 2. What learning outcomes do you consider key to engaging in sustainable development?

Source: Author
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Graph 3.  Which topics of a lifelong learning program in connection to sustainable development 
do you consider the most necessary?

Source: Author

Graph 4.  Do you think that sustainable development “lives” in practice in the Republic of 
Croatia?

Source: Author
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Graph 5. Do you think that there is a universal recipe for sustainable development?

S A h

29,1

16,3

54,6

yes, we need to use examples of successful countries in that area

no, we are specific and therefore we cannot copy anyone

no, but we can use good examples from other countries

Source: Author

5. Discussion 
The goal of this research was to fi nd out the level of knowledge about sustainable development among 
higher education students in Croatia, their attitudes on the importance of sustainable development for 
the future of humanity and key factors in achieving it. The students were asked for their opinions on 
the most useful learning and teaching methods recommended by the UNECE Strategy For Education 
For Sustainable Development as participatory, process- and solution-oriented educational methods 
tailored to the learner. Also, their opinions on the importance of the learning outcomes stated in 
the Appendix 1 (b) of the Format for reporting on the implementation of the UNECE Strategy for 
Education for Sustainable Development and the Incheon declaration and lifelong learning programs 
in connection to sustainable development.
The hypothesis was that students believe that education is the most important factor for achieving 
sustainable development. This hypothesis was confi rmed. Another hypothesis was that students would 
recognise the importance of participatory, process- and solution-oriented educational methods. This 
hypothesis was partially confi rmed. The hypothesis that students connect sustainable development 
mostly with environmental issues was confi rmed.

6. CONCLUSION
Educators and researchers need a solid refl ective process regarding ESD in general and Goal 4.7 in 
particular. This refl ection needs to be questioned, adopted and included in further development of 
the intentions and facilitation of ESD. The pursuit of sustainable development is dynamic therefore 
refl ection, learning, and adaptive learning processes and actions are required (Giangrande et al., 
2019: 3). The implementation of sustainable development in everyday life will be possible only at the 
moment when awareness and sense of responsibility increase, i.e. at the moment when people acquire 
new knowledge and skills about the ways of practical realisation of this paradigm, and therefore the 
education system has a great responsibility in achieving this goal (Rončević, 2011: 40). Education 
for sustainable development is gradually increasing its infl uence on educational and educational 
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processes, but it is still not generally accepted or even generally welcomed (Blewitt, 2017). As our 
economies and societies change, lifelong learning will need to extend far beyond labour market 
purposes. Opportunities for career change and reskilling need to connect to a broader reform of all 
education systems that emphasizes the creation of multiple, fl exible pathways. Like education in all 
domains, lifelong learning needs to be reconceptualised around learning that is truly transformative 
(UNESCO, 2021: 114, 115). On one hand, the development of the knowledge society could contribute 
to the realisation of the intellectual ambition that is the basis of sustainable development. On the other 
hand, we can build hope in the possibility of solving current and future problems on the assumption of 
the development of creative abilities, empathy and readiness to act of young generations. Therefore, 
it is unusually important to carefully and systematically build, encourage and promote togetherness 
and quality communication, refl ection, discussion, discussion, as one of the possible ways to achieve 
sustainable development (Vujičić, 2008: 130). This research shows that the student population does 
not fully understand the true concept and importance of sustainable development in everyday life and 
the future of society. A large number of students believe that education is the key factor for achieving 
sustainable development. Still, students connect sustainable development mostly with environmental 
protection and a responsible economy but don’t fully recognise the importance of society, which 
includes education, as the 3rd pillar of sustainable development. The connection between the three 
is what enables sustainability and education is the key to achieving that connection. Future research 
should include more participants, especially those who fi nished their formal education in order to 
recognise which skills they need in their everyday life to work and live more sustainably. The research 
topics could lean on previous research for comparison but also be broadened with other important 
factors that conceptualise lifelong learning.
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